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ABSTRACT OF THE DISSERTATION
Student Perceptions of Self-Esteem
and Educational Environment
(September, 1971)
by
Donald F. Cuniff
Directed by: Dr. Robert L. Sinclair
The purpose of this study was to explore the relationship of
self-esteem and educational environment perceptions of selected high
school students. Differences among the perceptions of designated stu-
dent sub-groups were also discussed. Student self-reports were gathered
on the two major variables through the use of Coopersraith ’s Self-Esteem
Inventory (SEI) and Frederickson and Kelly’s Learning Atmosphere
Attitude Scale (LAAS) . Student demographic data was taken from official
school records.
Five null hypotheses were advanced based upon a review of perti-
nent literature and were tested by a step-wise multiple regression tech-
nique utilizing twenty-four predictor variables of both the individual
and contextual types with the following results:
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A. There is no correlation between the self-esteem residual and the
educational environment residual for the total sample. A was
rejected at the .001 level.
B. There is no correlation between the self-esteem residual and the
educational environment residual for males. B was rejected at
the .001 level.
C. There is no correlation between the self-esteem residual and the
educational environment residual for females. C was rejected at
the .001 level.
D. There is no correlation between the self-esteem residual and the
educational environment residual for Blacks. D was not rejected
at the' .163 level.
E. There is no correlation between the self-esteem residual and the
educational environment residual for Caucasians. E was rejected
at the .001 level.
A three-way analysis of variance demonstrated that although
there were no significant differences existing between tests and races,
the margin of difference between races on the perceptions of school en-
vironment (Caucasians more favorable) and on perceptions of self-esteem
(Blacks more favorable) was enough to cause differences when their in-
terrelationship was examined, thus causing the null hypothesis D to be
accepted as tenable.
The results of this study indicate that there is a significant,
positive correlation between Caucasians' perceptions of self-esteem and
educational environment and that there is a positive, but not significant.
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correlation between Blacks perceptions of self-esteem and educational
environment. Recommendations were advanced that the present study should
be replicated with a larger and stratified random sample drawn from ur-
ban, suburban and rural settings in higher, middle and lower income
areas having diverse ethnic and racial populations. It was also sug-
gested that alternative environments, such as home, church and community,
be studied in relation to self-esteem. Implications for better schooling
were also discussed.
f
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ICHAPTER I
INTRODUCTION
Coitimentarles on American education by such authors as Goodman
(1962), Herndon (1965), Holt (1964, 1967), Postman and Weingartner (1969)
and Silberman (1970) are replete with descriptions of the dehumanizing
practices to which children are subjected in the name of education.
Student responses to these practices are individual ones. Some students
choose to drop out. Others counter by becoming chronic discipline prob-
lems. Some become underachievers while still others remain in school
bored and unhappy
. Together
,
their responses give powerful testimony
to the ineffectuality of schools in meeting the cognitive and affective
needs of our students.
Efforts to correct educational ills are attempted on local and
national levels by both private and public organizations. Unfortunately,
these attempts are essentially remedial in nature and address themselves
to symptomatic manifestations of the problems rather than to direct ex-
amination of their basic causal factors. Most of today's descriptive
and evaluative efforts are concerned with identifiable consequents of
the interaction bet\^een the school and its students rather than with
the variables that cause students to behave in particular ways.
It is the intent of this study to concern itself with two vari-
ables that are viewed as contributing to the grovzth and development of
learners and to the fostering of educational institutions that are more
2responsive and humane: (1) the perception of self-esteem held by in-
dividual students and (2) student perceptions concerning the educa-
tional environment of the school which they attend. By finding out more
about the perception of self-esteem and its relationship to the individ-
ual s perception of the educational environment, we shall be better
equipped to make appropriate changes in existing educational programs
and to introduce Innovations that are likely to foster more propitious
schooling
.
Purpose of the Study
The purpose of this study is to measure the self-esteem of se-
lected high school students and their perceptions of the educational
environment of the school which they attend. The investigator will ex-
amine these two major variables through perceptual self-reports and will
comment upon significant relationships that might exist between the
variables. How designated groups of students view themselves and their
school will also be reported. Student demographic characteristics
V (achievement, future plans, place of birth, years in school, residence,
last school attended, program of study, participation in extra-curricula
activities, grade, age, race, sex, and attendance) will be statistically
controlled by the use of stepwise multiple regression techniques in an
attempt to determine the actual relationships of the self-esteem and
educational environment variables.
3Null Hypotheses and Research Questions
Direction for the study is gained from the consideration of five
null hypotheses. The investigation also seeks to provide answers to the
series of research questions posed below that pertain to the perceptions
of designated student sub-groups (Black and Caucasian males and females)
concerning their self-esteem and educational environment perceptions.
Null hypotheses :
A. There is no correlation between the self-esteem residual and the
school environment residual for the total sample.
B. There is no correlation between the self-esteem residual and
the school environment residual for males.
C. There is no correlation between the self-esteem residual and the
school environment residual for females.
D. There is no correlation between the self-esteem residual and the
educational environment residual for Blacks.
E. There is no correlation between the self-esteem residual and the
educational environment residual for Caucasians.
Research questions ;
A. How does the total sample view the educational environment of
the school?
B. How does the total sample view their self-esteem?
C. How do designated student sub-groups differ concerning their
perceptions of the school's educational environment?
4D. How do designated student sub-groups differ concerning their
perceptions of self-esteem?
Significance of the Study
This study achieves significance by contributing to funded
knowledge in five ways
:
First, in an era when establishment rhetoric and anti-establish-
ment action demand greater responsiveness from educational institutions
to the growth and enhancement needs of their students, there is a need
for studies that investigate causal factors that influence student be-
havior and consequently the quality and effectiveness of the interaction
Detween the school and its students. This study is significant because
it examines the perception of self-esteem held by a student and his per-
ceptions concerning the educational environment of the school which he
attends. Since, "All behavior, without exception, is completely deter-
mined by, and pertinent to, the perceptual field of the behaving organism,"
(Combs and Snygg, 1959) the availability of perceptual data of this nature
would assist educators in adjusting the various dimensions of a school’s
environment to better meet students’ growth and enhancement needs.
Second, this study has special significance in that it seeks to
investigate relationships between possible antecedents of human behavior.
If it can be demonstrated that the self-esteem that a student holds is
significantly related to how he sees his school, and consequently, hox^
he relates to it we may then proceed to employ teachers, curricula,
methodologies and school associated activities to promote positive
/• 5
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perceptions of self and of school environment for the purpose of im-
proving the quality of a student's school experience.
Next, this study achieves further significance in that it adds
to funded knowledge concerning the relationships of student perceptions
of self and of educational environment to designated student demographic
characteristics. This information would make possible the development
of student sub-group profiles which could profitably be employed as
grouping and individualizing criteria for instructional purposes.
Fourth, this study makes a special contribution through its sug-
gestion of research hypotheses that will enable subsequent evaluative
efforts to center on specific personal and environmental variables whose
relationships have been established but whose cause and effect factors
have yet to be determined.
Finally, of further significance is the fact that this study
serves as the basis for a longitudinal study to assess changes in stu-
dents ' perceptions of self and environment at a time when specific en-
vironmental variables are being manipulated for the purpose of improving
the educational experience in the sampled school.
Definitions of Terms
This section provides contextual definitions of the study's key
terms
.
Self — A person's self is the sum total of all that he can call his.
The self includes, among other things, a system of ideas, atti-
tudes, values and commitments; it is the distinctive center of
6experience and significance. The self constitutes a person's
inner world as distinguished from the outer world consisting of
all other people and things (Jersild, 1952).
Self-Esteem — By self-esteem we refer to the evaluation which an
individual makes and customarily maintains with regard to him-
self; it expresses an attitude of approval or disapproval and
indicates the extent to which an individual believes himself to
be capable, successful and worthy (Coopersmith, 1967).
Self-Report — is a behavior representing what the individioal is
willing and able to say about himself when he is asked to de-
clare his position (Parker, 1966).
Perception — By perception, we refer to the outcomes of the process
by which we select, organize and interpret sensory stimulation
into a meaningful and coherent picture of the world (Hamachek,
1971)
.
Educational Environment — This construct is operationally defined
as the self-reported perceptions of the students on the items
of the Learning Atmosphere Attitude Scale (LAAS) that is util-
ized in this study. These items are seen as relating to the
following dimensions of a school's parameters: curriculum, ad-
ministration, teacher competency and attitudes towards students,
extra-curricula activities, facilities and, self-peer relations.
7Approach
The hypotheses and research questions to be studied in this in-
vestigation are generated from an examination of the literature pertain-
ing to self-esteem and educational environments. This literature is
also examxned for the purpose of identifying student demographic charac-
teristics that should be controlled in the attempt to isolate, to the
degree possible, the major variables of self-esteem and educational en-
vironment in their singular relationship.
Perceptions of students in grades nine through twelve of Martha's
Vineyard Regional High School concerning their self-esteem and education-
al environment are gathered through the use of Coopersmith 's Self-Esteem
Inventory (SEI) and Frederickson and Kelly’s Learning Atmosphere Attitude
Scale (LAAS). Student demographic characteristic data is collected
through a Student Information Form (SIF)
,
constructed especially for
this purpose, and through an examination of official school records.
Interpretation and verification of student data is by the personnel of
the high school guidance staff. The perceptions of students attending
Martha’s Vineyard Regional High School were chosen as the sample to be
studied in this investigation since they represent a reasonable cross-
section of socio-economic, ethnic, racial and religious backgrounds.
Moreover, the Superintendent of Schools and Principal of MVRHS expressed
an interest in having data concerning their students perceptions of the
educational environment of the school as a resource for their education-
al program planning.
I• 8
1
.
j
j
The study presents five null hypotheses and four research
questions for analysis concerning the relationships of the two major
variables (self-esteem and educational environment) as they are reflected
in the perceptions of the total student sample and by designated student
sub-groups (Blacks, Caucasians, males and females). Analysis of the
data and solution of the problems posed by the null hypotheses and re-
search questions is accomplished through the use of multiple step-wise
regression and correlational techniques.
This study is reported in five chapters. Chapter I contains
an introductory statement that presents the problem, the purpose of the
study, the hypotheses and research questions to be investigated, the
significance of the study, definitions of terms that are of major im-
portance to the work and this description of how the dissertation re—
is organized. Chapter II contains the theoretical orientation of
the study and a review of the literature upon which the study is based.
Chapter III describes the student population sampled, the procedures
utilized in gathering the data and the design for analysis. Chapter IV
contains the analysis and report of the gathered data. Chapter V sum-
marizes the study, draws conclusions, states hypotheses for further re-
search and presents recommendations for educational reform in relation
to self-esteem and educational environments.
CHAPTER II
THEORETICAL BASE AND REVIEI7 OF LITERATURE
This chapter presents a theoretical foundation upon which the
present study is based; describes the literature that prompted this in-
vestigation of the relationship between a student’s perception of his
self esteem and his perception of the educational environment of his
school; discusses the saliency of race and sex in perceptions of self-
esteem and educational environment that might leaci to differential per-
ceptions between sub-groups composed of Blacks and Caucasians and males
f
and females; presents an overview of studies on self-esteem and educa-
tional environments that leads to the assigning of the student demo-
graphic characteristics of achievement, future plans, place of birth,
years in present school, place of residence, school last attended, pro-
gram of study, level of participation in extra-curricula activities,
grade level, age, and attendance as minor variables that should be con-
trolled in the attempt to determine the actual relationships of the
self-esteem and educational environment variables.
Theoretical Base
This statement of theoretical base seeks to. establish the unique-
ness atid saliency of an individual's perceptions in determining his be-
havior at the moment of action. It further registers the differentiation
10
between self-esteem and the self-report of self-esteem as utilized in
this study.
Social scientists who are interested in the impact of percep-
tion upon the manner in which an individual negotiates his environment
point out that an individual's conception of reality is a construct of
his perceptions; i.e., fact is what is perceived to be fact and not
necessarily what has been agreed upon as fact by others. Tnus
,
each
student holds a private, subjective awareness and differentiated under-
standing of himself and his environment. At one and the same time, a
student lives in a "macro-world” that is created by consensus-agreement
with others concerning the reality of things and a "micro-world" that is
Created by his personal, non-consensus perceptions concerning the reality
bhings
. In either case, each student predicates his behavior in his
school based upon things that he perceives to be real.
As Arthur Combs (1962) points out, ".
. .all behavior is a pro-
duct of the perceptual field of the behaver at the moment of action."
For example, "Several years ago, a friend of mine was driving in a car
at dusk along a Western road. A globular mass, about two feet in di-
ameter, suddenly appeared in the path of the car. A passenger screamed
and grasped the wheel attempting to steer the car around the object.
The driver, however, tightened his grip on the wheel and drove directly
into the object. The behavior of both the driver and the passenger was
determined by his own perceptual field. The passenger, an Easterner,
saw the object in the highway as a boulder and fought desperately to
steer the car around it. The driver, a native Westerner, saw it as
11
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tumbleweed and devoted his efforts to keeping his passenger from over-
turning the car.” (Combs and Snygg, 1959).
Like C. M. Hampden-Turner (1966),
. .our perspective is from
the inside view of the actor, who sees objects as related to and cogni-
tively organized by his purposes. The values and assumptions of the
actor are regarded as part of his cognitive structures and hence essen-
tial determinants of his behavior.” In the negotiation of his environ-
ment, our student is recognized as perceiving, apperceiving and acting
purposively as he seeks growth and self-enhancement as the result of
his personal investments in his world. The interactions between the
student and the school are seen as ones in which the degree of personal
investment that the student makes in the school environment is based
upon how he sees himself and his school.
Combs, Soper and Courson (1963) and Parker (1966) point out
that research which elicits responses from students to items concerning
their attitudes towards themselves should make the differentiation be-
tween self-esteem and the self-report of self-esteem because, ”.
. .
(self-esteem) is an internal organization of the individual's perceptions
about himself, whereas, the self-report is a behavior representing what
the individual is willing and able to say about himself when he is asked
to declare his position.” It is precisely this self-report of self-
esteem, this self-chosen and self-enacted behavior on the part of the
»•
student, that this study seeks to investigate.
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Review of the Literature
.
This section reviews the literature that prompted the present
investigation of the relationship between student perceptions of their
self-esteem and educational environment. It also reports on the litera-
ture regarding student demographic characteristics that are considered
pertinent to the relationship of the two major variables.
Adler (1927), Cooley (1902), Homey (1945), Maslox^ (1954), Murray
(1938), Rogers (1951) and Sullivan (1953) write that there is a transac-
tional or interactional nature to the contact that an individual makes
with his environment. Bloom (1968) characterizes the effect of the en-
vironment upon the individual as that of, ”.
. , a network of forces and
factors which surround, engulf and play on the individual. Although some
individuals may resist this network, it will only be the extreme and rare
individuals who can completely avoid or escape these forces. The envi-
ronment is a shaping and reinforcing force which acts on the individual."
As W. Somerset Maugham so poignantly observed in The Razor's Edge :
For men and women are not only themselves; they are also the region
in which they were born, the city apartment or the farm in which
they learned to x^7alk, the games they played as children, the old
wives’ tale they overheard, the sports they followed, the poems
they read, and the God they believed in.
The relationship of self-esteem^ to environmental influences is a
well documented one. Wylie (1961), in a monumental review of literature.
There is a general confusion concerning terminology in the lit-
erature regarding self-attitudes. Terms such as self-esteem, self-con-
cept, self-image, self-evaluation and self-acceptance are used in a
variety of studies with considerable overlap to their central reference
point; i.e., evaluative attitudes concerning oneself. To eliminate con-
fusion, the term "self-esteem" will be consistently used herein when re-
ferring to the literature.
13
presents a number of variables that are presumed to influence the devel-
opment and/or characteristics of an individual's self-esteem: parent-
child interaction, social interaction (other than parent-child), body
characteristics, counseling and psychotherapy, lobotomy, experimentally
induced success and failure and learning. She also describes a number
of studies in which self-esteem is related to behavior as an antecedent
and/or consequent: performance in learning tasks, adjustment, accep-
tance of others, ethnocentricism, authoritarianism and level of aspira-
tion of behavior.
Jourard and Remy (1955) observe that, "A number of personality
theorists have asserted that an individual’s attitudes toward his own
personality, or self, are acquired in some way from "significant others"
—parents, teachers, peers, etc. As these others define and evaluate
the person, so will he come to define and evaluate himself." Lecky (1945),
Rogers (1951) and Ericksen (1953) point out that individuals tend to act
in ways that permit them to maintain acceptable self-images. They fur-
ther note that an individual tends to see himself in terms of his envi-
ronment and his environment in terms of himself. It is in the mainten-
ance and enhancement of the self-image that the various dimensions of
one's environment come to play such a critical role. One of the most
powerful networks surrounding and engulfing the individual is the school.
Unfortunately, the influence of the school upon the essence of the stu-
dent, his "self," is not alv/ays a propitious one.
Purkey (1970) observes, "All too often, schools are places where
students face failure, rejection and daily reminders of their limitations.
'14
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Because some schools are unable to adjust themselves to the individual
differences of students (in spite of their x^itten philosophies) un-
told children face daily deprecation and humiliation. The list of nega-
tive and punitive measures employed by x^ell-meaning teachers provides
good examples of the Procrustean bed of many schools." Rosenthal and
Jacobsen (1968a, b) have described the self-fulfilling prophecy syndrome
that operates in many of our schools. And the studies of Morse (1964),
Brookover (1965) and Yamamoto, Thomas and Karnes (1969) have described
the gradually decreasing levels of self-esteem and pride in school x.ork
among third through eleventh graders.
Frease (1969), in a study of the relationship between the school,
self-esteem and delinquency found that schools offering irrelevant envi-
ronmental press to non-college bound youngsters may well be responsible
for deviant behavior; i.e., "the proposed linkages between the school
experience and eventual delinquency x^;ere supported." In another study
that investigated possible relationships between dimensions of a school's
s^vironment, Spaulding (1963) found that calm—acceptant classrooms were
slightly related to pupil self-esteem xjhile knox^ledge-emphasis classroom
atmospheres were inversely related to pupil self-esteem.
The assessment of the educational environments of schools is a
relatively recent phenomena in research endeavors. Pace and Stern (1958)
created an instrument that measured student perceptions of their college
campus climate along dimensions suggested by Murray's (1938) "need/press"
model. Essentially, Murray perceived needs as inferred mechanism.s that
impart both unity and purpose to one's behavior as he seeks fulfillment
15
in his interaction with his environment. And he saw press as those fac-
tors
-present in the environment that either facilitate or obstruct the
organism in its quest for fulfillment. Pace and Stern utilize the
"Activity Index (A. I.) to measure student needs based upon personal
preferences and the "College Characteristics Index" (C.C.I.) to measure
the institutional press. A number of modifications have been carried
out in relation to the C.C.I. for application to high school environments
(HSCI) and elementary school environments (ESCI)
. The "College and
University Environment Scale (CUES) has been derived from the original
CCI which is shorter in length and measures environmental press along
five rating areas scholarship, community, awareness, propriety and
practicality. Sinclair (1969) significantly extended the work of Pace
and Stern by adapting their CUES instrument to measure the educational
climates of elementary schools through the Elementary School Environment
Survey (ESES) . Findings by Sinclair et
. al. (1969, 1970, 1971a, b) and
other researchers utilizing Pace and Stern instrumentation (Herr, 1962,
1963, 1964; Walberg and Anderson, 1967a,b,c) have demonstrated that stu-
dent perceptions of their school environment can be measured by self-
report instruments. These findings have further established that differ-
ent schools can be recognized as having different educational environ-
ments based upon their student’s responses along the factorial dimensions
of the instruments employed. Most interesting is the finding that sub-
groups attending the same school perceive the educational environment of
that school differently.
16
Kelly (1969) Keochakian (1970) and Quinlan (1971) have utilized
Frederickson and Kelly’s "Learning Atmosphere Attitude Scale" (LAAS) in
both junior and senior high schools and have found that this instrument
also discriminates between schools and between sub-groups attending the
same school.
Predicated upon the assumptions that the individual possesses a
basic driving force for maintenance and enhancement of the self, that
his school is a prime influence upon the development of the student's
level of self-esteem and that the individual evaluates his various en-
vironmental influences on the basis of their contribution in his quest
for self maintenance and fulfillment, it seems reasonable to hypothesize
that students with higher levels of self-esteem will, in fact, have more
positive attitudes tox'/ards their school.
Race and sex :
Of the diverse struggles for personal and social freedom being
witnessed in the United States today, it is the continuing battle for
existential freedom on the part of the Black man that gnaws most haunt-
ingly upon the cohesive fabric of our society. The onset of the 1970s,
however, has witnessed another social group decrying their subservient
position in contemporary life. Discrimination by sex has joined dis-
crimination by color as a viable concern as modem man searches for the
true meaning of his humanity.
Harper Lee (1960) strikingly portrayed the fundamental difficulty
in seeing things from another's perspective:
17
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First of all,” he said, "if you can learn a simple trick. Scoutyou 11 get along a lot better with all kinds of folks. You never
really understand a person until you consider things from his point
of view.
.
.”
.
.
"Sir?”
"... until you climb into his skin and walk around in it."
The centrality of racial concerns has been identified in both
preschoolers and prim.ary grade children by the studies of Radke-Trager
and Davis (1949) and Gabbler and Gibby (1967) who found that group con-
sciousness and prejudices contribute to the debasing or enhancing of the
child’s level of self-esteem, even at these earliest of school years.
In studying the perceptions of Blacks and Caucasians in inner city
schools, Kerensky (1967) and Carter (1968) found that "advantaged"
(Caucasian) students had higher levels of self-esteem than "disadvan-
taged (Black) students. Soares and Soares (1969), however, found more
positive perceptions among the "disadvantaged" populations than among
the "advantaged" populations. Woodruff (1968) in a study of 226 high
school seniors found that racial membership definitely affected person-
ality integration and cited a dire need for "counselors who are better
trained in the psychological disciplines and better able to x^ork with
minority group students."
In Flander’s (1966) study on the perceptions of teachers con-
cerning organizational climates of elementary schools and in Webb’s
(1967) study on environmental press as perceived by sixth graders, race
was noted as having significant influence on the perceptions held by both
faculty and students.
Sex emerges from the literature as another important variable
18
in relation to self-esteem and educational environment perceptions.
Carlson (1970) states that,
. . level of self-esteem (self-ideal dis-
crepancy) and its source in social and personal orientation.
. . were
found to vary with sex and developmental level .... While the level
of self-esteem remains constant and comparable for boys and girls, the
basis of self-evaluation shifts dramatically, with males emphasizing
individualistic and females interpersonal definitions of the self."
Shaw, Edson and Bell (1960) and Shaw and Alves (1963) report that
though both male and female achievers feel more positively about them-
selves than do male and female underachievers, in males the relationship
is much stronger.
_
Females actually seem to be ambivalent about their
perceptions of themselves. Studies by Medinnus (1965) on adolescent’s
self-acceptance and perceptions of their parents and by Schluderman and
Schluderman (1970) on self-esteem and security-insecurity relationships
indicate that male self-esteem is far more vulnerable and susceptible to
parental attitudes and other environmental pressures than female self-
esteem. This finding is supported by Johnson’s (1969) research on the
effects of class size on student’s self-esteem as she found that only
males were effected by the environmental manipulation. Maclean (1967)
in his study of homogeneously and heterogeneously grouped students liv-
ing in residential college environments found that women’s perceptions
differed significantly from the men’s. Herr (1963) in his study of high
school students found that school environment perceptions also varied
with sex.
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Cumulatively, though the literature establishes race and sex as
important variables in relation to perceptions of self-esteem and educa-
tional environment there is a clear need for further research in these
areas to determine strengths and directions of their Impact.
^sociated student demo,graphic characteris tlr..q :
Eleven minor variables are posited by this study as being poten-
tially confounding influences in determining the actual relationship of
the self-esteem and educational environment variables. An overview of
their potential or demonstrated relationship to either or both of the
major variables is presented as the justification for their inclusion as
factors to be controlled in the step-wise multiple regression process.
Purkey (1970)
,
in his book Self-Concept and Academic Achievement
>
writes, Over-all, the research clearly shows a persistent and signifi-
cant relationship between the self-concept and academic achievement."
Hamachek (1971), after reviewing scores of studies relating to self-
esteem and school achievement, states, "There is substantial evidence to
link both a student's school behavior and achievement to his feelings
about himself.
. . . Each student brings to school with him a certain
attitude about his ability to compete and succeed, whether the school is
grade school or college. A student's self-attitudes either motivate him
to participate vigorously with his classmates or to sit quietly in the
hopes of not being called on." Though conflicting findings are reported,
Herr (1963) and Quinlan (1971) report that school environment perceptions
significantly differ between achievers and non-achievers.
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Level of self esteem has also been shown to be an influencing
factor in the future educational plans that a student makes. Hoffman
(1968), in a study of underprivileged adolescent Indians, found self-
esteem significantly related to both educational aspirations and the
expectations that a student holds concerning his ability to complete
his planned program of higher education. George (1969), in his investi-
gation of the vocational aspirations of adolescent Negro males found
significant differences between aspiring and non-aspiring students.
Sproull (1969), in a reexamination of one hundred and ninety-six stu-
dents who were part of a six year longitudinal study conducted by
Brookover, found that the higher the self-esteem a student held the more
(
likely he was to choose Arts and Science Division offerings over Education
or Business courses. High self-esteemers were also more likely to attend
school full-time rather than part-time.
The dimensions place of birth, place of residence and school
last attended have been established as minor variables based upon the
findings of the Metcalf and Eddy (1970, 1971) study which characterizes
Native Islanders as . . more quiet, virtuous, independent, and family-
oriented and more apt to take for granted their natural environment than
native off-Islanders
.
"The year-round pace of life and work is more relaxed, less com-
petitive, and more wrought not to change than off-Island life. A native
Islander does not place the same value upon the need for education as the
native off-Islander . " Likex^7ise, differences are noted between the urban-
ized tovms of the down-island and the more rural residential areas of
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up-Island. On the whole, it seems reasonable to project that students
experiencing quite different value orientations based upon their place
of birth and growing-up environments, including their schools, may well
have differential perceptions of themselves and their school environment
Kelly (1969) and Quinlan (1971) have noted that students partic-
ipating in different programs of study within the same school vary sig-
nificantly in their perceptions of that school.
The degree of participation in his environment that a person
exhibits has been reported as being related to self-esteem. Studies on
acceptance of self and acceptance of others (Mann, 1959; Wylie, 1961 and
Coopersmith, 1959), on consistency of social participation (Mossraan and
1968), on role saliency (Weis, 1969) and on concern with public
affairs (Rosenberg, 1965) have demonstrated, in total consonance with
Rogers (1951) theories, that the person who highly esteems himself, who
is more acceptant of himself, is significantly more likely to both in-
vest in his environment and to be accepted by his fellow participants
while doing so. Herr (1963) and Quinlan (1971) have also demonstrated
that the degree of participation that a student exhibits in his school
environment is significantly related to his perceptions of his school
environment
.
Grade level has also proven to be of influence in determining
the effect of self-esteem on a third variable. Morse (1964), Brookover
(1965) and Yamamoto, Thomas and Karnes (1969) have found that grade
level is inversely related to level of self-esteem. Speer (1969), in
his study of adolescent males, found that cathexis perceptions differed
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among students in grades ten through twelve. Stein (1969), in his study
of self-esteem, personal and interpersonal values, found that the per-
ceptions of students differed on several dimensions of his instruments
between grade groups. Quite related to grade level is the factor of
age. Rosenberg (1965), Krim (1968) and Stein (1969) found that self-
esteem perceptions differed among age groups in their student samples.
One study (Quinlan, 1971) investigating the relationship of
student attendance to perceptions of educational environment, found a
Positive correlation at the .001 level of significance.
This chapter has briefly reviewed a theoretical foundation upon
which the present study is based and the literature concerning the re-
lationship of the two major variables to each other and to other student
demographic characteristics.
CHAPTER III
RESEARCH PROCEDURES
This chapter presents the demographic data that characterizes
the sample, describes the instruments utilized, recounts the procedures
applied in the gathering of the data, and identifies the statistical
techniques performed in the analysis of the data.
Sample
Island of Martha's Vineyard :
The Vineyard is located six miles south of the Town of Falmouth
off the Southeastern Cost of Massachusetts and is the only island of its
size along the Eastern Cost of the United States
. . whose natural
resources have not been despoiled or ’raped' by development, pollution,
and environmental cancer. . . . The ecological and aesthetic variety
in the natural environment is matched by the cultural and historical
diversity of the man-made settlements. Each to^ra and village is archi-
tecturally distinctive, from the Victorian gingerbread cottages of Oak
Bluffs to the Colonial ship’s captains' houses in Edgartown. A disappear-
ing but still cherished agricultural tradition is apparent in the up-
island villages of West Tisbury and Chilmark. The ancient call of the
sea is evident in the fishing villages of Menemsha and Cuttyhunk. With
its Indian heritage. Gay Head is not more than five miles, yet seems a
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world apart, from the (island's) main link to the mainland, Vineyard
Haven. One of few unifying institutions, in which all the residents of
the various towns have an interest, is the regionalized high school that
is located in the Town of Oak Bluffs. The students of Martha’s Vineyard
Regional High School were selected for this study since they represent a
reasonable cross-section of socio-economic, religious, ethnic and racial
affiliations. The gathering of the data was facilitated by the interest
of the Superintendent of Schools and High School Principal in ascertain-
ing the perceptions of the student body concerning the educational cli-
mate of the school in the hope that the findings might assist them in
continuing their efforts to make the school more responsive to the needs
(
and interests of the students and the community-at-large. It is the in-
tent of the investigator and the school system to implement a longitud-
inal study based upon the present findings for the purpose of assessing
the effects of environmental changes upon subsequent perceptions of the
student body.
MVRHS is an innovative school that has demonstrated its concern
in responding to the diverse needs and interests of its students. This
concern is witnessed through the extensive elective system offered through
its English Department that is presently being extended to other depart-
ments in the school. MVRHS also features a highly flexible "CORE” work-
study program which centers on providing non-academic students with basic
communication and computational skills together with work experiences to
prepare them for self-fulfilling positions after graduation. MVRHS has
further adopted variable modular scheduling to achieve more effective
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utilization of the school's human, material and spacial resources. The
school also sponsors a diversity of evening and su«er extension courses
for all residents and visitors to the island.
Student Demographic Data
Data from three hundred and twelve (312) students attending
Martha’s Vineyard Regional High School are analyzed in this study. Ini-
tially, data was gathered from three hundred and forty-two (342) students,
For thirty (30) of these students, however, either instrument or demo-
graphic data was incomplete. A decision was made to exclude the data
concerning these thirty students if it could be determined that no sys-
tematic differences existed between this group of students and the
other three hundred and twelve whose data would be retained. Since no
systematic differences were found between the groups, the data from the
thirty students have been excluded from the sample. Depiction of rele-
vant individual and contextual characteristics of the sampled students
IS provided by a series of tables in this section. These data also serve
as the basis of the predictor variables used in the regression equation.
Of the three hundred and twelve students studied, one hundred
and ninety eight (198) of them were born on the Island of Martha's
Vineyard while the remainder of the sample were born in other locations
within and without the continental United States. (See Table 1).
Approximately ten percent (10%) of the sample are Black students, while
the remaining students comprise a diversity of ethnic affiliations that
are classified as Caucasian. (See Table 2). Responses have been gathered
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from one hundred and sixty-six (166) boys and one hundred and forty-six
girls. (See Table 3).
TABLE 1
Student Demographic Data: Place of Birth
Place
of Birth
Absolute
Frequency
Relative
Frequency
(Percent)
Of f-Island 114 36.5
On-Island 198 63.5
TOTALS 312 100.0
TABLE 2
Student Demographic Data: Race
Race Absolute Relative
Frequency Frequency
(Percent)
Caucasian 281 90.1
Black 31 9.9
TOTALS 312 100.0
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TABLE 3
Student Demographic Data: Sex
Sex Absolute
Frequency
Relative
Frequency
(Percent)
Females 146 46.8
Males 166 53.2
TOTALS 312 100.0
Each of
C
the major residential areas of the island is represented
in the sample as is seen in Table 4.
TABLE 4
Student Demographic Data: Place of Residence
Place of
Residence
Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
Tisbury 136 43.6 43.6
Oak Bluffs 61 19.6 63.1
Edgartown 79 25.3 88.5
West Tisbury 23 7.4 95.8
Chilmark 7 2.2 98.1
Gay Head 6 1.9 100.0
TOTALS 312 100.0 100.0
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Primary grade schools are found in five of the Island's residen-
tial areas. These schools feed their students into three elementary/
junior high schools which in turn feed into the regionalized high school
that is the subject of the present study. Students in the present sam-
ple attended either one of these island junior high schools or some
other educational institution located off-island before matriculating
at MVRHS. A breakdown of the schools which the students last attended
is provided in Table 5.
TABLE 5
Student Demographic Data: Last School Attended
Last School Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
Tisbury 145 46.5 46.5
Oak Bluffs 57 18.3 64.7
Edgartown 67 21.5 86.2
Off-Island 43 13.8 100.0
TOTALS 312 100.0 100.0
There are four programs of s tudy that are offered to the stu-
dents of Martha's Vineyard Regional High School. In practice, classes
are found with both homogeneous and heterogeneous groupings since many
students not only participate in the offerings of the program of study
29
that they have chosen as their prime area of Interest but also partlcl
pate in the offerings of other programs. The distribution of students
in each of the four programs is presented in Table 6.
TABLE 6
Student Demographic Data: Program of Study
Program of
Study
Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
College 198 63.5 63.5
General 57 18.3 81.7
e
Business 36 11.5 93.3
Core 21 6.7 100.0
TOTALS 312 100.0 100.0
Martha's Vineyard Regional High School comprises grades nine
through twelve. The student sample in this study is drawn from each
of these grades according to the percentages reported in Table 7.
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TABLE 7
Student Demographic Data: Grade Level
Grade Level Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
9 97 31.1 31.1
10 78 25.0 56.1
11 71 22.8 78.9
12 66 21.2 100.0
TOTALS 312 100.0 100.0
Table 8 shows the number of years that jstudents in the sample
have attended Martha’s Vineyard Regional High School.
TABLE 8
Student Demographic Data: Years at MYRHS
Years at Absolute Relative Cumulative
irVRHS Frequency Frequency Adjusted Frequency
(Percent) (Percent)
1 107 34.3 34.3
2 82 26.3 60.6
3 66 21.2 81.7
A 57 18.3 100.0
TOTALS 312 100.0 100.0
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Suranary statistics concerning the chronological age of the sam-
pled students is provided in Table 9.
TABLE 9
Student Demographic Data: Chronological Age
Mean 197.926
Std Dev 15.312
Range 76.000
Minimum 166.000
Maximum 2A2.000
Valid Observations: 312
Missing Observations : 0
Summary statistics concerning the number of days attended by
the sampled students is contained in Table 10.
TABLE 10
Student Demographic Data: Attendance
Mean....
Std Dev . .
Range . . .
liinimum . .
Maximum . .
Valid Observations: 312
Missing Observations: 0
162.994
13.588
73.000
107.000
180.000
Examination of student participation in extra-curricula activity
figures presented in Table 11 reveals that only minimal participation is
exercised by over one-half of the schools’ students and extensive parti-
cipation is chosen by slightly less than fifteen (15%) percent of the
student body.
TABLE 11
Student Demographic Data:
Participation in Extra Curricula Activities
Participation Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
0 129 41.3 41.3
1 59 18.9 60.3
2 52 16.7 76.9
3 31 9.9 86.9
4 14 4.5 91.3
5 9 2.9 94.2
6 8 2.6 96.8
7 5 1.6 98.4
8 3 1.0 99.4
9 2 0.6 100.0
TOTALS 312 100.0 100.0
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As Table 12 indicates nearly three quarters of the students
sampled are achieving in their programs of study at Martha's Vineyard
Regional High School. "Achievers" versus "Non-Achievers" were deter-
mined by an examination of the academic record of the students in rela-
tion to their tested ability level.
TABLE 12
Student Demographic Data: Achievement
Achievement Absolute
Frequency
Relative
Frequency
(Percent)
Non-Achievers 83 26.6
Achievers 229 73.4
TOTALS 312 100.0
Better than one-half of all students sampled indicated their
intention to go on to further formal education as is depicted in Table 13.
TABLE 13
Student Demographic Data: Future Plans
Future Plans Absolute Relative
Frequency Frequency
(Percent)
Formal Higher Education 175 56.1
No Formal Study Plans 137 43.9
TOTALS 312 100.0
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INSTRUl-IENTATION
Self-reported student responses concerning their perceptions of
self-esteem and educational environment x^ere collected through the use
of Coopersmith's Self-Esteem Inventory and Frederickson and Kelly's
Learning Atmosphere Attitude Scale, respectively. A description of
each of these instruments is provided in the follox^ing section.
Self-Esteem Inventory (SEI) :
Coopersraith (1959, 1970) developed a fifty-item, Thurstone-type
instrument to measure self-esteem from the perspective of the subject.
Most of the items .in the Inventory x^ere based upon items selected from
the Rogers and Dymond (1954) scale; several original items x^ere also
included. Five psychologists then sorted the items into tx^o groups—
those indicative of high self-esteem and those indicative of lox^7 self-
esteem. Items that seemed repetitious or ambigious, or about x^7hich there
was disagreement were eliminated. The set of items x^as then tested for
comprehensibility with a group of thirty children. The final Inventory
consists of fifty items concerned with the subject's self-attitudes in
four areas: peers, parents, school and personal interests.
The final form of the Inventory x^7as initially administered to
two fifth and sixth grade classes, of both boys and girls. The scores
ranged from forty to one hundred, xv^ith a mean of 82.3 and a standard
deviation of 11.6. The mean score for boys X'/as 81.3 x^ith a standard
deviation of 12.2; the mean score for girls x^7as 83.3 with a standard
deviation of 16.7. The difference between the mean scores for boys and
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girls was not significant (F =
.80; p. 50). The form of the distribu-
tion was skewed in the direction of high self-esteem. Five weeks later
the Inventory was readministered to one of the fifth grade classes.
With a sample of thirty fifth grade children, test-retest reliability
after the five-week interval was .88. On another sample of 1,748 chil-
dren, out of which fifty-six students were randomly sampled three years
later, test-retest reliability was .70. Coopersmith (undated mimeo) re-
ports that the Inventory has been used without difficulty on a group
basis with populations ranging from age nine to adult level. College
samples have not indicated any resistance to the present wording of the
Inventory
.
^
The SEI is scored by taking the total number of correct responses
and multiplying by two. Reliability on the SEI for the present sample
was checked through GITAP (Generalized Item Analysis Program)
,
a FORTAP
sub-routine, which utilizes the Hoyt Reliability check. Reliability was
found to be .8594 with standard error of 2.9646. The Hoyt Reliability
Chart is presented in Table III-14.
TABLE 14
Hoyt Reliability
of
Learning Atmosphere Attitude Scale
SOURCE DF SUM OF SQUARES MEAN SQUARE F R AND SE
Ind 311 3.97 1.28 7.11 0.8594
Items 49 5.28 1.08 6.01 2.9646
Error 14239 2.73 1.79
Total 15599 3.66
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Lgarnlj^ Atmosphere Attitude Scale (lAAS) ;
Frederickson and Kelly (1970) developed a thirty-item, Likert-
type instrument to measure the learning atmosphere of a school from the
perspective of the subject. The initial item pool consisted of one
hundred heterogeneous statements written by selected faculty members of
the School of Education at the University of Massachusetts. Some of
these statements were based on items found in other existing scales
while others were suggested by results obtained in a project conducted
in the Amherst, Massachusetts public school system. The initial one
hundred-item form of the LAAS was subjected to a factor analysis util-
izing 1,200 junior high school and senior high school subjects. Based
on this item analysis, the scale was reduced to fifty items. This fifty-
item scale was administered to fifty-six school subjects, utilizing both
high phase college preparatory and low phase work-study students. Ihe
subjects with the twenty-five highest and twenty-five lowest scores on
the fifty-item LAAS were used as criterion samples to select items for
the second revision. Statements which had a value of t - 1.75 were
selected as usuable items (Kelly, 1969) xi/hich resulted in a twenty—five
item scale. Five additional items were added to strengthen the construct
dealing with attitudes toward physical facilities. This thirty-item
scale is the instrument used in the present study.
Pilot studies using moderately small samples done by Kelly (1969)
on the tv/enty-five-item revision of the LAAS suggest that the scale has
a high degree of internal consistency and some degree of construct
validity. A sample of fifty-six high school students, twenty-eight
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high phase and twenty-eight low phase, were used in testing the inter-
nal consistency. Using a weighted scores modification of the Kuder-
Richardson Formula, values of .87 and .81 were obtained for the two
groups. The second study which utilized a different sample of students
(N = 89) examined the question of construct validity. It was hypothe-
sized that students from diverse curricula would have divergent atti-
tudes about school. In this study, samples of college preparatory,
general and work-study students were used to test the hypothesis. A
one-v/ay analysis of variance of mean scores for these groups indicated
a significant difference between means. A post hoc Duncan’s Multiple
Range Test of difference between mean scores indicated that the mean
score for the college preparatory group was significantly larger than
the mean score for both the general and the work—study groups.
Keochakian (1970) in a sample of 2,772 junior and senior high
scnool students established a mean of 94.31, with standard deviation of
15.85. He also computed a "coefficient alpha" of .85. Quinlan (1971)
utilizing a twenty percent random sample of Keochakian ’s N of 2,772
found a mean of 95.1 and utilizing a GITAP item analysis computed a re-
liability factor of .85. He also subjected the data to a RAVE recipro-
cal averaging program that is designed to produce maximum reliability
and found a .8731.
The LAAS is scored by reversing the responses to the positive
items and adding so that a high score represents *a positive attitude
towards the subject’s educational environment. Reliability for the LAAS
on the present sample was checked through the GITAP (Generalized Item
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Analysis Program), a FORTAP sub-routine, which utilizes the Hoyt
Reliability check. Reliability i.as found to be .7900 with standard
error of 5.9511. The Hoyt Reliability Chart is presented in Table III-15
TABLE ].5
Hoyt Reliability
of
Self-Esteem Inventory
SOURCE DF SUM OF SQUARES MEAN SQUARE F R AND SE
Ind 311 1.81 5.82 4.76 0.7900
Items 29 1.89 6.52 5.35 5.9511
Error 9019 1.10 1.22
Total 9 359 1.47
Data Collection
Student responses to the Self-Esteem Inventory and the Learning
Atmosphere Attitude Scale were elicited from all students simultaneously
through the use of the central two-way communication system of MVRHS
.
Section teachers were instructed in the procedures to be utilized and
two members of the administrative staff v;ere trained to assist in the
coordination of the data collection effort. The following procedures
were used in administering the instrum.ents
:
1. The researcher introduced himself to the students, informed
them of the general nature of the first instrument, the LAAS,
and ascertained that each student had an instrument, an optical
scanning sheet and a pencil
.
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2. The researcher then requested the students to read the explana-
.
tory notes silently as he reviewed them aloud. Procedures were
explained for marking the answer sheet as teachers illustrated
them on the chalkboards.
3. As each student completed the MAS, the section teacher col-
lected them.
4. When all students had completed the first instrument, procedures
one through three were repeated for the SEI.
5. At the completion of instrument number two, the SEI, both the
instrument and the optical scanning sheet were collected.
6. Students were then asked to complete the Student Information
Form (SIF). As individual students completed the SIF, they were
excused to proceed to study and recreation areas.
Student demographic data were taken from the SIF and official
school records. Verification and interpretation of any ambiguous data
was effected by the guidance staff of the high school.
Scoring and Analysis
Student demographic data were transferred from the SIF and sup-
porting forms to designated columns of the optical scanning sheets.
The digitek scanning machine at the Counseling Center of the University
of Massachusetts was utilized to transfer the data from the scanning
sheets to cards. Programs NICE and MERGE^ were used to convert the
^Each of the programs utilized in this study were either written
or modified by Michael P. Hagerty
,
School of Education, University of
Massachusetts, Amherst, Massachusetts 01002.
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data to the appropriate forms
‘ required by the various statistical pro-
grams used for analysis. Program DAT1L4N, a data manipulation program
developed by John R. Powers, III of Battelle Memorial Institute,
Columbus Laboratories provides the first descriptive statistics, includ
ing plots of the interaction of the two major variables. Program SPSS,
the statistical package for the social sciences developed at Stanford
University and refined at the University of Chicago, was utilized for
univariate statistics and correlational matrices on the SEI and LAAS
.
Ihe BMD02R Program was utilized for the creation of residuals and SPSS
was again used to describe these residuals and to provide correlational
statistics for both the total sample and the designated student sub-
groups. Since differences between designated student sub-groups were
discovered, AVAR23 (Veldman, 1970), a three-way analysis of variance
technique described by Winer (1962), was used to determine if the dif-
ferences were significant.
CHAPTER IV
/
ANALYSIS AND INTERPRETATION
This chapter presents a description, analysis and interpreta-
tion of the data gathered for this study. Organization of the chapter
is derived from the consideration of the five null hypotheses and the
four research questions posed by the study.
Preparation of the Data
All data gathered for the study were recorded on Optical Scan-
ning Corporation's "Standard Answer Sheet - C." Students recorded their
responses to the items of the Learning Atmosphere Attitude Scale (LAAS)
and the Self-Esteem Inventory (SEI) and the investigator recorded
their demographic data, transferring them from the Student Information
Form (SIF) and official school records, on to the optical scanning
sheets. Tlie data were transferred from the scanning sheets to computer
cards by the Digitek scanning machine of the Counseling Center of the
University of Massachusetts. The punched cards were then listed on the
University of Massachusetts Computing Center's IBM Model 407 Lister.
This listing was examined for the correctness of placement and character
of responses. Erroneous responses were checked against the original
data and corrected cards were punched as necessary. The corrected cards
were then run through Program NICE. NICE rescored the instruments
based upon actual computation and converted the "Month-Year" student age
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designation to "Number of Months Old" for each student and changed the
"Freshman, Sophomore, Junior, Senior" class designation to "9, 10, 11,
^^pl^cing the alpha~characters with numerics.
The data were then run through DATMAN (A Programming Language
for Data-Manipulation and Statistical Language) for bivariate plots on
the raw tests scores of the LAAS and SEI to observe their correlation.
Since a frequency distribution is given for the Y axis, plots were run
x^7ith each variable on that axis. The bivariate plot for LAAS (X) and
SEI (Y) is presented in Figure 1. The bivariate plot for SEI (X) and
LAAS (Y) is presented in Figure 2. The correlation matrix produced by
DAIMAN indicated a correlation coefficient of 0.4066 between the raw
scores of the LAAS and the SEI. DATMAN also prepared the data for re-
gression analysis by punching out binary variables, i.e., binary breaks
across each of the categorical variables.
Analysis of the Data
Null hypotheses:
The Statistical Package for the Social Sciences (SPSS) was util-
ized to provide descriptive statistics of the data, including simple fre-
quency distributions, marginals and a Pearson Product-Moment Coefficient
Matrix on the raw scores' relationship of the LAAS and the SEI. Table
16 presents the frequency distribution on the raw scores of the LAAS.
Table 17 presents the frequency distribution on the raw scores of the
SEI.
Bivariate
Plot
of
LAAS
(X)
and
SEI
(Y)
RAW
SCORES
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tte frequency distributions on the minor variables; achievement,
future plans, place of birth, years In present school, place of resi-
dence, school last attended, program of study, level of participation
in extra-curricula activities and grade level together with summary
statistics on the variables age and attendance were presented in Chapter
III to describe the sampled student population.
Since the two assumptions underlying the proper interpretation
of the product-mom.ent correlation (linearity and homoscedas ticity) are
satisfied by the LAAS and SEI data, a Pearson Product-Moment Correlation
Coefficient was computed—the ratio of the covariation to the square
root of the product of the variation in X and the variation in Y
(Blalock, 1960). The actual formula used by SPSS for computing Pearson
correlation coefficients is:
= IXPi - (j" = ixp (Sj = lyp/N
{[ s" = Ixh - (s" = IxU^N] u" = 1y2 . - (z" = 1Y
.) 2 /N ]}’-'21 1 1 1 1
Significance for the reported coefficient was derived from the
use of Student’s t with N-2 degrees of freedom for the computed quantity.
The formula follows:
r r N-2
1-V
2 ]
1/2
The Pearson Correlation Coefficient Matrix and level of signifi-
cance determination are presented in Table 18.
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TABLE 16
Frequency Distribution on LA.\S Raw Score for Total Sample
Learning Atmosphere Attitude Scale
Frequency Distribution for Total Sample
Value Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
51 1 0.3 0.3
53 1 0.3 0.6
58 1 0.3 1.0
59 1 0.3 1.3
61 2 0.6 1.9
63 3 1.0 2.9
64 2 0.6 3.5
65 2 0.6 4.2
66 3 1.0 5.1
67 2 0.6 5.8
68 4 1.3 7.1
69 7 2.2 9.3
70 6 1.9 11.2
71 2 0.6 11.9
72 8 2.6 14 .4
73 5 1.6 16.0
74 6 1.9 17.9
75 9 2.9 20.8
76 9 2.9 23.7
77 9 2.9 26.6
78 5 1.6 28.2
79 11 3.5 31.7
80 8 2.6 34.3
81 5 1.6 35.9
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TABLE 16 (Continued)
Value Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
82 9 2.9 38.8
83 8 2.6 41.3
84 9 2.9 44.2
85 15 4.8 49.0
86 11 3.5 52.6
87 8 2.6 55.1
88 5 1.6 56.7
89 10 3.2 59.9
90 10 3.2 63.1
91 4 1.3 64.4
92 2 0.6 65.1
93 8 2.6 67.6
94 13 4.2 71.8
95 8 2.6 74.4
96 8 2.6 76.9
97 5 1.6 78.5
98 7 2.2 80.8
99 6 1.9 87.7
100 3 1.0 83.7
101 8 2.6 86.2
102 4 1.3 87.5
103 6 1.9 89.4
104 7 2.2 91.7
105 4 1.3 92.9
106 1 0.3 93.3
107 2 0.6 93.9
108 1 0.3 94.2
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TABLE 16 (Continued)
Value Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
109 2 0.6 94.9
110 3 1.0 95.8
111 2 0.6 96.5
113 3 1.0 97.4
114 1 0.3 97.8
116 2 0.6 98.4
118 1 0.3 98.7
120 2 0.6 99.4
121 1 0.3 99.7
122 1 0.3 100.0
TOTAL 312 100.0 100.0
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TABLE 17
Frequency Distribution on SEI Raw Scores for Total Sample
Value
Self “Esteem Inventory
Frequency Distribution for Total Sample
Absolute
Frequency
Relative
F requency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
12 1 0.3 0.3
16 1 0.3 0.6
20 1 0.3 1.0
26 3 1.0 1.9
28 1 0.3 2.2
30 2 0.6 2.9
34 1 0.3 3.2
36 5 1.6 4.8
38 2 0.6 5.4
40 8 2.6 8.0
42 5 1.6 9.6
44 9 2.9 12.5
46 10 3.2 15.7
48 19 6.1 21.8
50 15 4.8 26.6
52 13 4.2 30.8
54 10 3.2 34.0
56 17 5.4 39.4
58 15 4.8 44.2
60 10 3.2 47.4
62 10 4.5 50.6
64 14 3.8 55.1
66 15 3.2 59.9
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TABLE 17 (Continued)
Value Absolute
Frequency
Relative
Frequency
(Percent)
Cumulative
Adjusted Frequency
(Percent)
68 14 4.2 64
.
4
70 12 3.5 68.3
72 10 3.2 71.5
74 13 4.2 75.6
76 11 3.5 79.2
78 10 3.2 82.4
80 14 4.5 86.9
82 10 3.2 90.1
84 5 1.6 91.7
86 5 1.6 93.3
88 9 2.9 96.2
90 4 1.3 97.4
92 3 1.0 98.4
94 1 0.3 98.7
96 4 1.3 100.0
TOTAL 312 100.0 100.0
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TABLE 18
Pearson Correlation Coefficient Matrix
LAAS Raw Score
with
SEI Raw Score
0.4066
N( 312)
SIG .001
The finding of a 0.4066 correlation between the self-esteem and
educational environment perceptions held by sampled students is in con-
sonance with the expectations that a synthesis of the literature con-
cerning the two major variables provides. The strength of the relation-
ship, however, being established at the .001 level of significance lent
support to the surmise that uncontrolled and/or individual and contex-
tual variables might lead to spurious findings concerning the relation-
ship of these two variables. It is for this reason that the null hy-
potheses of the study were stated in terms of the residuals of the
self-esteem and educational variables. The BMD02R (Bio-Medical Data
Program) was utilized to compute the residuals. "This program computes
a sequence of multiple linear regression equations in a step-wise manner.
At each step one variable is added to the regression equation. The
variable added is the one which makes the greatest reduction in the
error sum of squares. Equivalently, it is the variable which has high-
est partial correlation with the dependent variable partialed on the
variables which have already been added; and equivalently, it is the
variable which, if it were added, would have the highest F value."
(BMD Manual, 1965). In the application of the regression equation, the
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standard options provided by the BMD02R were utilized with the maximum
number of steps possible being fifty-two. Table 19 presents the equa-
tion criteria for inclusion, deletion, and tolerance during the regres-
sion process.
TABLE 19
BMD02R Equation Criteria
F-level for Inclusion 0.01
F-level for Deletion 0.005
Tolerance Level 0.001
A total of twenty-six variables, including the criterion vari-
ables, were submitted to the analytical procedure. A listing of these
variables and their numerical designators is provided in Table 20.
A summary of the step-v7ise multiple regression process on the
LAAS and SEI raw scores is presented in Table 21. An examination of
the table reveals that after seventeen steps, the regression equation
produced a 0.4208 multiple correlation coefficient for the LAAS criter-
ion variable and, after eighteen steps, the regression equation pro-
duced a 0.3743 multiple correlation coefficient for the SEI criterion
variable. Interpretation from Snedecor's (1946) "Table of 5% and 1%
Points for r and R" indicates that each of these multiple R coefficients
are significant at better than the .01 level.
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TABLE 20
Variables Subinitted to the Multiple Regression Equation
Variable Number Variable Name
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
Achievement
Future Plans
Place of Birth
Years in Present School
Resident of Tisbury
Resident of Oak Bluffs
Resident of Edgartown
Resident of West Tisbury
Resident of Chilmark
Resident of Gay Head
Last Attended Tisbury School
Last Attended Oak Bluffs School
Last Attended Edgartown School
Last Attended an Off-Island School
College Curriculum
General Curriculum
Business Curriculum
Core Curriculum
Participation in Extra-Curricula Activities
Grade Level
Age
Sex
Race
Attendance
LAAS Raw Score
SEI Raw Score
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Hie next step in the analytic procedure was to combine the data
written for the regression analysis with the data produced by the re-
gression equation (residuals) for interpretation and analysis by the
SPSS. This was accomplished by Program MERGE. The SPSS analyzed the
data in relation to the total sample and the four sub-files that were
established for each of the designated sub-groups (males, females,
Blacks and Caucasians) as specified in the study’s null hypotheses.
The SPSS first produced summary statistics on the LAAS and SEI
for the total sample and for each of the designated student sub-groups
.
These figures are reported in Table 22. Next, the SPSS computed a
Pearson Product-Moment Correlation Coefficient with associated signifi-
cance test to resolve the study’s null hypotheses.
Null Hypothesis A :
There is no correlation between the self-esteem residual and
the educational environment residual for the total sample ^
rejected since r =
^^g^UAL 0.3615
with N( 312)
SEI RESIDUAL SIC .001
The difference of 0.0351 between the raw scores’ r of 0.4066
and the residual scores’ r of 0.3615 is attributable to the variance
accounted for by the predictor variables in the regression eqaation.
Null Hypothesis B :
There is no correlation between the self-esteem residual and
the educational environment residual for mles is rejected
since r =
/56
i
I
!
.
TABLE 22
Suimnary Statistics on LAAS and SEI Residuals for
Total Sample and Designated Student Sub-Groups
Category
Total
Sample
LAAS
Males
RESIDUALS
Females Blacks Caucasians
Count 3.2 149 132 31 281
Std Dev 11.970 12.182 11.766 10.780 12.112
Std Error 0.678 0.946 1.974 1.936 0.723
Kurtosis
-0.172
-0.063
-0.323
-0.680
-0.154
Skewness 0.027 -0.035 0.106 0.137 0.019
Category
Total
Sample
SEI
Mai es
RESIDUALS
Females Blacks Caucasians
Count 312 149 132 31 281
Std Dev 14.812 15.370 14.204 17.334 14.543
Std Error 0.839 1.193 1.176 3.113 0.868
Kurtosis 0.466 0.592 0.214 3.577 -0.238
Skewness -0.357 -0.433 -0.245 -1.583 -0.135
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LAAS RESIDUAL 0.4751
with N( 149)
SEI RESIDUAL siG .001
Null Hypothesis C:
There is no correlation between the self-esteem residual and
the educational environment residual for females i£ rejected
since r =
LAAS RESIDUAL 0 2777
with N( 132)
SEI RESIDUAL SIG .001
Null Hypothesis D:
There is no correlation between the self-esteem residual and
the educational environment residual for Blacks is n^ rejected
since r =
LAAS RESIDUAL 0.1823
with N( 31)
SEI RESIDUAL SIG .163
Though the correlation of 0.163 is more than 0.0, it is, never-
theless, not significantly different from zero. Therefore, Null
Hypothesis D is accepted as tenable.
Null Hypothesis E ;
There is no correlation betv/een the self-esteem residual and
the educational environment residual for Caucasians is rejected
since r =
LAAS RESIDUAL 0.4398
with N( 281)
SEI RESIDUAL SIG .001
Since the null hypothesis relating to race was the only one
which v/as not rejected, it was decided to run a three way analysis of
variance among the test scores. race and sex to try to determine if
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there were any undiscovered significant relationships. Also, since the
tests and resulting scores are functionally different, It was decided
to examine "normalized" T-scores
.
(X = 50, 6 = 10)
AVAR23 (Veldman, 1967), a design that extends, "single classi-
fication of subjects into 'levels’ on two or three way independent vari-
ables simultaneously" was utilized to compute the three-way analysis of
variance. "Tests of significance are computed for the general effects
of each of the two or three 'factors' as well as for their interactive
effects upon the dependent variable." Table 23 presents a summary of
the results of the three-v/ay analysis of variance.
An examination of the data revealed in Table 23 indicates that
there are no significant differences betvzeen tests, races, sexes, tests
and sexes, races and sexes, or among races, sexes and tests. There is,
however, a difference at the 0.0261 level between tests and races.
Table 24 depicts the interrelationships of the four cells involved in
this difference in inter-group perception. Examination of this table
shows that despite no significant differences existing between tests and
between races, the margin of difference between races on perceptions of
the school environment (Caucasians more favorable) and on perceptions of
self-esteem (Blacks more favorable) was enough to create a difference
when their interrelationship was examined.
In summary, the correlation of the LAAS and SEI residuals at the
.001 level of significance led to the rejection of the null hypotheses
for the total sample, males, females and Caucasians. Though there was
a correlation between the LAAS and SEI residuals for Blacks, it was not
59
TABLE 23
Three-Way Analysis of Variance of LAAS
and SET T-Scores, Race and Sex
SOURCE X DF f-ratio P
Total 100.018 623
Between 132.772 7
LAAS & SEI 313.125 1 3.1424 0.0730
Blacks & Caucasians 0.108 1 0.0011 0.9724
Males & Females 33.262 1 0.3338 0.5708
Tests & Races 484.775 1 4.8650 0.0261
Tests & Sexes 10.586 1 0.1062 0.7437
Races & Sexes
{
75.533 1 0.7580 0.6116
Tests, Races & Sexes 12.016 1 0.1206 0.7287
Within 99.646 616
TABLE 24
Three-Way ANOVA: Test x Race Cell
CAUCASIANS BLACKS
lAAS
T-Score 50.2351 47.3196
X
SEI
T-Score
X
49.6541 52.6577
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a significant one. Therefore, the null hypothesis concerning Blacks x.as
not rejected. The apparent differences between the perceptions of the
races were investigated by a three-way analysis of variance which showed
that no significant differences existed between the perceptions of the
races on the individual instruments but that a difference at the .0261
level was present when the interrelationship of the two tests was ex-
amined for the sub-groups designated by race.
Research Questions ;
Four research questions were raised to provide a vehicle for
summarizing the perceptions of self-esteem and educational environment
as they were self-reported by the sampled students. Each question and
the complementing data are presented below:
RESEARCH QUESTION A:
How does the total sample perceive the educational environment of
the School?
lAAS Descriptive Profile . A profile of the total sample's per-
ceptions of their school environment outlines a basic appreciation for
Martha's Vineyard Regional High School and formal educational processes.
Orily 23.4% of the students would choose to attend another high school
and less than thirty-three percent saw the physical facilities, books
and other materials as being inappropriate to their learning needs.
Sixty-three percent of the students reported that their educational ex-
perience was indeed relevant to what they wished to do after high school.
The students viewed their interpersonal relations with their peers as
being marked with respect and considered their teachers to be understanding,
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caring and genuinely interested in their welfare. Perhaps the critical
concern that the students have towards their education is best exempli-
fied by the negative perceptions of the school environment that they re-
ported
.
Homework assignments need to be both more understandable and
purposeful. A greater variety of extra-curricula activities more en-
compassing than team athletics and traditional clubs should be offered
to respond to individuals needs and interests of the students. A per-
vasive theme of desiring more active participation, both formally and
informally, reveals itself in the responses of the sampled students. In
summary, the students report a positive attitude tox^ards education but
are critical of the extent of involvement that they are able to achieve
in their quest for the maintenance and enhancement of their self.
RESEARCH QUESTION B:
How does the total sample perceive their self-esteem?
S ET Descriptive Profile
. The overall perceptions that the total
sample reported concerning their self-esteem in relation to the school
acadeioic scene and their peer group relations are quite positive. Tlie
students seem to have a basic liking for themselves, for others and for
opportunities that permit them to actively engage x^ith the human and
material aspects of their environment. Thus, they (69%) are proud of
their school work but (72%) are not doing as well iii school as they
would like to. They (78.5%) like to be called on even though they
(60.5%) find it very hard to talk in front of the class. They maintain
the same critically self -acceptant attitude in their perceptions
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concerning their peer group relations. For example, even though ninety-
four percent of the students like being the sex that they are, eighty-
nine percent the age that they are and 95.5% associating with the age
group that they do, they (68%) still do not consider theBiselves popular
with their o\m age group and (72%) do not consider themselves easy to
like. Nevertheless, they (84%) do not feel picked on, (56%) that other
people are liked better than they are, or that they (63%) wish they x^ere
someone else. In summary, a positive, acceptant perception of their
general state of affairs coupled with a constant seeking of self-improve-
ment seems to characterize the perceptions of the sampled students on
both the LAAS and SEI instrument responses. The same them.e of seeking
active involvement in their environment, of investing their experienced
competency to achieve further maintenance and enhancement of the self
is exhibited in the responses to the two sets of items.
RESEARCH QUESTION C:
How do designated student sub-groups differ concerning their percep-
tions of the school’s educational environment?
Designated Student Sub-Groups Observations on LAAS Raw Scores .
Table 25 provides a summary of the descriptive statistics of the LAAS
raw scores as they relate to the designated student sub-groups. An ex-
amination of these figures shows that Caucasians view their school more
positively than Blacks and that males report more positive perceptions
than females. Caucasian males report the highest school environment
perceptions and Black females the lowest. Even though Caucasian fe-
males' perceptions are lox/er than Caucasian males, they are higher than
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those of Black males. Blacks did exhibit a greater degree of attitudi-
nal consensus as a sub-group concerning their educational environment
than did Caucasians. The range of their self-reports is forty-eight
which is considerably less than the range of seventy-one reported by
Caucasians. Lowest and highest perceptions were registered by Caucasians
and exceeded Blacks perceptual scores by ten or more points at both ex-
tremes. Examination of the scores between sub-groups yielded no sig-
nificant differences.
RESEARCH QUESTION D:
How do designated student sub-groups differ concerning their percep-
tions of self-esteem?
Designated Student Sub-Groups* Observations on SEI Raw Scores .
Table 26 provides summary statistics of the SEI raw scores as they relate
to designated student sub-groups. An examination of these figures re-
veals that Blacks have higher levels of self-esteem than do Caucasians.
Black males perceive themselves more positively than Caucasian males who
report more positive perceptions than Caucasian females. Black females,
however, report the most positive perceptions of all. Black females
also have far greater homogeneity of response of their self-esteem per-
ceptions with only a forty-four point range of scores. The greatest
range of scores is reported by Black males. The lowest self-esteem
score was registered by a Black male with the highest self-esteem score
being registered by a Black male, a Caucasian male and a Caucasian fe-
male. Again, no significant differences were found among groups.
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In summary, generally positive perceptions of educational envi-
ronment and self-esteem are held by the sampled students. Although no
significant differences exist, Caucasians do perceive their school more
positively than Blacks. Males perceive the environment more positively
than females. Conversely, Blacks report more positive perceptions of
self-esteem than Caucasians, with Black females having the most positive
perceptions and Caucasian females the lowest. Even though Caucasian males
have higher self-esteem than Caucasian females, their level of self-
esteem is still lower than Black males.
s
CHAPTER V
SUMMARY AND IMPLICATIONS
This chapter summarizes the findings of the present study and
draws implications for future research. Further, it makes recommenda-
tions for educational reform relative to its findings concerning self-
esteem and educational environment.
Summary
The purpose of this study was to measure the self-esteem and
educational environment perceptions of selected high school students
and to examine these two self-reports for the purpose of commenting
upon any significant relationships that might exist between them. For
the purpose of organizing the analytical inquiry into these relation-
ships, the following five null hypotheses were posed:
A. There is no correlation between the self-esteem residual and
the school environment residual for the total sample.
B. Tliere is no correlation between the self-esteem residual and
the school environment residual for males.
C. There is no correlation between the self-esteem residual and
the school environment residual for females
.
D. There is no correlation between the self-esteem residual and
the educational environment residual for Blacks.
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E. There is no correlation between the self-esteem residual and
the educational environment residual for Caucasians.
A second purpose of the study was to report how designated stu-
dent sub-groups viewed themselves and their school environment. To
these ends, a series of four research questions were raised:
A. How does tne total sample view the educational environment of
the school?
B. How does the total sample perceive their self-esteem?
C. How do designated student sub-groups differ concerning their
perceptions of the school's educational environment?
D. How do designated student sub-groups differ concerning their
perceptions of self-esteem?
Data were gathered through the use of two self-report instru-
ments (HAAS and SEI)
,
a Student Information Form (SIF) and official
school records. Tlie data was transferred from scanning sheets to com-
puter cards and binary breaks across all categorical variables were
created to prepare the data for regression analysis. Bivariate plots
were created on the lAAS and SEI raw scores relationship (r = 0.4066;
p < .001). A data manipulation program computed the residuals from the
raw scores which were, in turn, submitted to the regression equation
with twenty-four predictor variables. Multiple Rs of 0.4208 (p < .001)
for the LAAS criterion variable and 0.3743 (p < .001) for the SEI cri-
terion variable were derived by the equation. Based upon the Statistical
Package for the Social Studies' analysis of the data produced by the
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regression equation, the following disposition of the study’s null hy-
potheses was made: "A” was rejected (r = 0.3615, p < .001); "B" was
rejected (r = 0.4751, p < .001); "C" was rejected (r = 0.2777, p < .001);
"D" was rejected (r = 0.1823, p < .163); and "E” was rejected (r =
0
.4398, p < .001) .
Since the null hypothesis relating to race was the only one
which x,7as not rejected, a three-way analysis of variance was run among
the test scores, race and sex to try to determine if there were any un-
discovered significant relationships
. An examination of the three-way
anova on data's T-scores revealed no significant differences between
tests, races, sexes, tests and sexes, races and sexes or among races,
sexes and tests. There was, however, a difference at the 0.0261 level
between tests and races.
Responses to the study's research questions was effected through
the use of tables and commentaries concerning the summary statistics on
the data of each designated sub-group. In summary, an examination of
the student sub-groups revealed that Caucasians view the school environ-
ment more positively than Blacks and that males report more positive
perceptions than females. Black females have the lowest perceptions of
the school's environment while Caucasian males have the highest. Even
though Caucasian females have lower regard for the environment than
Caucasian males, their attitudes are still more favorable than Black
males. None of the differences described above were found to be statis-
tically significant.
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Examination of the student sub-groups' perceptions of themselves
revealed that Blacks hold higher levels of self-esteem than Caucasians
with the Black females' self-esteem being higher than that of the Black
males, \ihile Caucasian males report higher self-esteem than Caucasian
females, it is still lower than that of Black males and females. Again,
no statistically significant differences were found between sub-groups.
Discussion ;
Perceptions of self-esteem are positively related to perceptions
of school environment for the selected high school students sampled in
this study. This relationship is significant for Caucasian males and
females at the’ .001 level but only tends towards significance for Black
males and females. A three-way analysis of variance among the test
scores, race and sex on the data's T-scores revealed no significant
differences between tests, races, sexes, tests and sexes, races and
sexes, or among races, sexes and tests. A significant difference does
exist, hov?ever, between tests and races. Examination of the perceptions
of the student sub-groups indicate that Caucasians view the school envi-
ronment more favorably than Blacks and that males report more positive
perceptions than females. Blacks hold higher levels of self-esteem
than Caucasians with Caucasian males' self-esteem being higher than
Caucasian fem.ales but still less than both Black males and females.
Implications for Future Research
The findings of this study cannot properly be generalized to
other populations since the students studied do not constitute a randomly
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dravm sample but rather consist of the attending population of a selected
school at a particular moment in time. Pursuant to this fact and to the
nature of the findings of this study, it is suggested that the present
study be replicated with a significantly larger sample of students from
a cross-section of secondary schools from urban, suburban and rural set-
tings in higher, middle and lower income areas having diverse ethnic and
racial populations. Also recommended is instrumentation that permits
characterization of school environments according to sub-scales be util-
ized in place of a single-score scale to facilitate a better understand-
ing of the variety of presses that operate within a school. In addition
to the predictor variables applied in this study, it is suggested that
•variables concerning socio-economic status, parents' expectations con-
cerning their child's education and their perceptions of the child's
self-esteem be added to the regression equation. Related to this study
would be an investigation of these same relationships within elementary
and junior high schools.
A second recommended investigation is the assessment of the re-
lationship of these tv?o variables over a period of time with a randomly
derived sample about which extensive demographic data could be collected
on both individual and contextual variables. By contemporaneously re-
cording the change strategies employed in the school, it would be pos-
sible to observe the subsequent developmental changes in the students'
perceptions of themselves and their school environment. Information of
this nature v;ould be invaluable in assessing the impact of implemented
changes and in the planning of prospective ones.
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The third implication for future research concerns the assess-
ment. of alternative environments in relation to the self-esteem held by
a student. Suggested environments for consideration include the home,
the community, the church and any special organizations in which the
youngster has made a personal Investment. Through investigations into
other environments of significance to the child, a vastly increased per-
spective on the impact of self-esteem on perception would be possible.
Given sufficient information of a correlational nature concerning di-
verse self and environment relationships, it might then be practical to
investigate cause and effect ties between these two variables.
' Implications for Better Schooling
Chapter I expressed the intent of this study to investigate two
factors there were viewed as contributing to the growth and development
of learner and to the creation of educational institutions that are
more responsive and humane. Despite the exploratory nature of the
study and the impropriety of generalizing its findings to the population
as a whole, the following recommendations can be made to assist to im-
prove students’ perceptions of self and school environment.
The first set of recommendations concerns teacher behavior as it
relates to facilitating the student’s quest for the maintenance and en-
hancement of his self. Critical to the learning process that the in-
dividual student experiences is the atmosphere that he perceives to be
influencing his attempts for growth. If his teacher ds perceived as
being genuine in his relationships with his student, as being acceptant
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of both his strengths and weaknesses, as being appreciative of his suc-
cesses and understanding of his failures and as being willing to try and
see things from his perspective, the student will perceive the suppor-
tiveness of his environment and will be willing to risk a portion of
his established competency in the hope of gaining more. Purkey (1970)
s^Sg^sts that realistic challenges, freedom of choice, respect, warmth,
control and success characterize learning environments that are suppor-
tive of the growth of healthy levels of self-esteem in children.
The second set of recommendations concerns the curricula and
extra-curricula offerings of a school. To grow in self-esteem, a stu-
dent must have the opportunity to engage in activities, academic and
non-academic, that allow him to demonstrate to himself and to others his
ability to interact successfully with his environment. A wide range of
curricula should be made available without the stigma of "low, medium
and high" worth attached to both the offering and the taker. Vehicles
for student-initiated curricula should be established to facilitate not
only student perceived relevancy but, perhaps more importantly, first-
hand experience in assessing one’s own needs, in identifying alternative
ways to achieve need-satisfaction and in making and implementing deci-
sions that have a pertinent and pervasive effect on critical environ-
mental variables that potently effect one’s struggle for increasing
self-esteem. A radical restructuring of the concepts of extra-curricula
activities is necessary. Though the spirit of the gladiator and the
arena need not necessarily diminish, the variety of options to it must
significantly increase. Facilities and material.s that encourage personal
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expression should be provided with the emphasis upon experiencing rather
than excelling. In sum, formal and informal learning opportunities
should be provided that address themselves to the student’s growth as a
person rather than as a role named "student” which has peculiar charac-
teristics, interests and needs that are only exhibited within the con-
fines of the school building.
In summary, this study has investigated two variables that are
viewed as contributing to the growth and development of learners and to
the fostering of educational institutions that are most responsive and
humane. The study has established that there is a positive correlation
between the self-esteem and educational environment perceptions of stu-
dents (significant at the .001 for Caucasians though not significant for
Blacks). Causal relationships cannot be established pursuant to these
findings but they strongly suggest that school and alternative environ-
ments be assessed in relation to self-esteem to assist responsible edu-
cators in their attempts to establish learning environments that address
themselves to the affective and cognitive needs of their students that
can most appropriately and efficiently be met within the school environ-
ment .
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APPENDIX A
Self-Esteem Inventory
SELF-ESTEEM INVENTORY
Plsass inairlc each stateinent in the following way on youn answer
sheet
:
If the statement describes how you usually feel, fill in the
block under the small number one [1] (LIKE ME).
If the statement does not describe how you usually feel, fill in
the block under the small number two [2] (UNLIKE ME).
lliere are no right or wrong answers.
1 .
2 .
3.
A.
5.
6 .
7.
8 .
9.
10 .
11
.
12 .
13.
14.
15.
16.
17.
18.
19.
20 .
21 .
I spend a lot of time day-dreaming.
I'm pretty sure of myself.
I often wish I were someone else.
I'm easy to like.
My parents and I have a lot of fun together.
I find it very hard to talk in front of the class.
I wish I were younger
.
There are lots of things about myself I'd change if I
could
.
I can make up my mind without too much trouble.
I'm a lot of fun to be with.
I get upset easily at home.
I'm proud of my school work.
Someone always has to tell me what to do.
It takes me a long time to get used to anything new.
I'm often sorry for the things I do.
I'm popular with kids my own age.
My parents usually consider my feelings.
I'm doing the best work that I can.
I give in very easily.
I can usually take care of myself.
I'm pretty happy
.
LIKE UNLIKE
ME ME
1 2
1 2
1 2
1 2
1 2
1 2
1 2
1
1
1
1
1
1
1
1
1
1
1
1
1
1
2
2
2
2
2
2
2
2
2
2
2
2
2
2
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LIKE UNLIKE
ME ME
22. I would rather play with children younger than me. 1 2
23. My parents expect too much of me. 1 2
24. I like to be called on in class
.
1 2
25. I understand myself. 1 2
26. It’s pretty tough to be me. 1 2
27. Tilings are all mixed up in my life. 1 2
28. Kids usually follow my ideas. 1 2
29. No one pays much attention to me at home. 1 2
30. I'm not doing as well in school as I'd like to. 1 2
31. I can make up my mind and stick to it. 1 2
32. I really don't like being a boy/girl. 1 2
33. I have a lov-i opinion of myself. 1 2
34. I don't like to be with other people. 1 2
•35. There are many times when I'd like to be with other
people
.
1 2
36. I often feel upset in school. 1 2
37. I often feel ashamed of myself. 1 2
38. I'm not as nice looking as most people. 1 2
39. If I have something to say, I usually say it. 1 2
40. Kids pick on me very often. 1 2
41. My parents understand me. 1 2
42. My teacher makes me feel I'm not good enough. 1 2
43. I don't care what happens to me. 1 2
44. I'm a failure. 1 2
45. I get upset easily when I'm scolded. 1 2
46. Most people are better liked than I am. 1 2
47. I usually feel as if my parents are pushing m.e. 1 2
48. I often get discouraged in school. 1 2
49. Things usually don't bother me. 1 2
50. I can't be depended on. 1 2
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LEARNING ATMOSPHERE ATTITUDE SCALE
Form A
Directions
On the following pages you will find thirty statements that a
person such as yourself might make about his or her school and education.
You are asked to read each statement carefully and then give your honest
and frank opinion to the statement. Tliis is not a test and there are no
right or v;rong answers. Please feel free to answer exactly the way you
feel about your school and no
t
how you think other people (teachers,
parents, students, etc.) might want you to feel.
You have all been provided with an answer sheet to be used in
marking your responses. Record all of your answers on the answer sheet
and make no marks on the booklet itself. Please answer all of the ques-
tions .
In answering the questions try to follow these steps:
1. Read the statement carefully.
2. lliink about how the statement relates to your school.
3. Use a black lead pencil (preferably #2 or softer) in marking your
answers
.
4. Find the number on the answer sheet that matches the statement
you are considering.
5. For each question, blacken only one space on the answer sheet.
Use the following instructions.
If you strongly agree with the statement, your answer to the
question would look like this on the answer sheet:
1. II 2. 11 3. II 4. II 5. II
If you agree with the statement, your answer to the question
would look like this on the answer sheet:
1. II 2. XT 3. II 4. II 5. II
If you are undecided about the statement, your answer to the
question would look like this on the answer sheet.
1, II 2. II 3. II 4. II 5. II
If you disagree with the statement, your answer to the question
would look like this on the answer sheet:
1. II
2.
II
3.
II
4.
II
5.
II
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If you strongly disagree with the statement, your answer to the
question would look like this on the answer sheet:
1- II 2. II 3. II 4. II 5. li
6. Try to avoid blackening "Undecided" if possible.
7. This scale is not times but work as fast as you can.
Developed by
School of
Ronald H. Fredrickson and Francis D. Kelly
Education, University of Massachusetts
Amherst, Massachusetts
January, 1970
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1. I go to school only because I have to.
2. Teachers are usually understanding when a student
does something \^^:ong.
3. Only a few teachers in this school seem capable
of handling both the fast and slow students.
4. The facilities in this school make it difficult
to be a good student.
5. If 1 had my choice, I v7ould choose to go to an-
other school.
6. My teachers really know me.
7. There are few activities that I care to join in
school
.
8. There is little opportunity in school to do the
things that I enjoy doing.
9 . I would like to take an active part in school
elections
.
10. Most of my classes are boring and have no connec-
tion with my life today.
11. In this school, students treat each other with
respect
.
12. Students don’t have enough books and materials
available to them in this school
.
13. A student can take little pride in the appearance
of this school.
14. Most of the classrooms in this school seem dull
and unexciting.
15. Teachers are considerate of my feelings.
16. My ov;n opinions are just as important as the
opinions of other students.
17. Assignments need to be more understandable.
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18. I feel that I am doing well in school. 1 2 3 4 5
19. Homework assignments are not purposeful. 1 2 3 4 5
20. I think that I will earn awards by the time I
finish high school. 1 2 3 4 5
21. Teachers do too much talking in class. 1 2 3 4 5
22. I can express strong personal beliefs in my
classes
.
1 2 3 4 5
23. I can understand the teachers most of the time. 1 2 3 4 5
CM Teachers have an "I don't care" attitude when a
student needs extra attention. 1 2 3 4 5
25. I like to -support the big school events. 1 2 3 4 5
26. This school is more concerned with rules and
regulations than with what we are learning. 1 2 3 4 5
27. My school subjects are related to xjhat I want
to do x^ith my life after high school graduation. 1 2 3 4 5
28. The textbooks are understandable. 1 2 3 4 5
CM A student needs permission to do most things in
this school. 1 2 3 4 5
30. High school education makes a person a better
citizen in the community. 1 2 3 4 5
Disagree
Strongly
Disagree
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STUDENT IKFORIIATION FORM
NAME:
_
Address
:
Date of Birth:
Place of Birth:
Program of Study:
Number of Years in this school:
Please give the NAME and LOCATION of the school that you attended prior
to this one:
Wliat do you plan to do after finishing High School:
Please make a list of all the school sponsored activities that you par-
ticipated in during this school year: ( if none, please write NONE below )
THANK YOU!
L

